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Abstract: 
In an era of accelerating financial digitalisation, personal finance literacy has emerged as a critical 

life skill, particularly for Generation Z. Despite their status as the first cohort of true digital natives, empirical 
evidence suggests that this demographic frequently lacks foundational financial knowledge, resulting in 
inconsistent financial behaviours, heightened susceptibility to digital consumerism, and increased 
vulnerability to economic shocks. This paper presents an exploratory, quantitative assessment of personal 
finance literacy, behavioural patterns, and psychological financial drivers among 64 Generation Z university 
students. Descriptive analysis reveals a pronounced knowledge– action gap: while students demonstrate 
high engagement with digital financial platforms, 65.6% report not saving regularly, 60.3% do not 
participate in any investment activity, and 47.7% identify impulse spending as a primary financial challenge. 
Consequently, 65.6% of respondents report experiencing acute financial stress. Exploratory correlation and 
regression analyses suggest that impulse spending and the absence of structured saving habits are positively 
associated with elevated financial stress. To contextualise these findings, the paper synthesises behavioural 
finance literature and proposes a novel conceptual framework— the Digital-Behavioural Knowledge-Action 
Resonance (DB-KAR) Model—which maps how digital exposure and cognitive biases mediate the 
relationship between financial literacy and financial well-being. Due to the exploratory nature of this study 
and its limited sample, findings should be interpreted as indicative rather than definitive. The results 
nonetheless underscore the need for behaviourally grounded, academically integrated financial education 
designed for the digital age. 
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I. INTRODUCTION 

The digitalisation of the global financial ecosystem has 
fundamentally transformed the mechanisms through which 
individuals interact with money, credit, and wealth 
accumulation. The proliferation of mobile banking applications, 
digital wallets, decentralised finance protocols, and 
algorithmdriven investment platforms has democratised access 
to financial services, offering consumers unprecedented 
convenience. 
However, this frictionless environment presents a complex 
paradox for Generation Z—individuals born roughly between 
the late 1990s and the early 2010s. Recognised globally as the 

first cohort of true digital natives, Generation Z operates fluidly 
within technology-driven paradigms; yet, digital fluency does 
not automatically translate into financial competence or 
resilience [1]. 

In the modern economic landscape, financial literacy 
has expanded beyond comprehension of basic mathematical 
concepts such as compound interest and risk diversification. It 
now encompasses “digital financial literacy”—the capacity to 
navigate complex digital financial interfaces, evaluate online 
financial advice critically, and exercise self-regulation in an 
environment engineered to minimise the psychological friction 
of spending [14]. Without these multidimensional skills, young 
adults transitioning to financial independence are highly 
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susceptible to poor decision-making, systemic overspending, 
and the accumulation of unsustainable consumer debt [9]. 

Many Generation Z students rely on irregular income 
streams, such as allowances or intermittent gig-economy wages, 
and lack structured exposure to comprehensive financial 
education. Their financial paradigms are therefore largely 
shaped by peer influence, social media trends, and the 
immediate gratification facilitated by digital payment systems, 
including Unified Payments Interface (UPI) protocols and Buy-
Now-Pay-Later (BNPL) schemes [15]. 

This paper pursues four primary objectives: (i) 
evaluate the baseline financial literacy of Generation Z students 
regarding budgeting, saving, and investing; (ii) examine 
spending patterns and the prevalence of behavioural bottlenecks, 
particularly impulse spending; (iii) explore the statistical 
association between these behavioural factors and financial 
stress; and (iv) synthesise empirical findings with extant 
literature to propose the DB-KAR conceptual model. By 
systematically addressing these objectives, this paper aims to 
provide actionable, data-driven insights for academic 
institutions, policymakers, and financial technology developers. 

II. LITERATURE REVIEW 

The intersection of financial literacy, behavioural finance, and 
digital technology usage among youth has garnered significant 
academic attention. The following review synthesises recent 
empirical findings across four domains. 

A. Baseline Financial Literacy and Generational Disparities 

Standardised assessments consistently place Generation Z 
toward the lower end of the financial literacy spectrum 
compared with older cohorts, a finding that persists despite 
historically high educational attainment [1], [2]. The 
complexity of the modern economic landscape—characterised 
by rising educational costs, volatile job markets, and persistent 
inflationary pressures—exacerbates this deficiency [1]. 

Socio-economic factors heavily influence financial 
knowledge acquisition. Research among Greek university 
students indicates that tracking daily expenses and having 
highly educated parents is associated with stronger objective 
financial literacy [3], [4]. Students enrolled in business or 
economics disciplines tend to exhibit higher baseline literacy 
than peers in other fields [5]. However, possessing basic 
knowledge does not automatically immunise youth against 
financial fragility. Advanced financial understanding—
particularly regarding investment planning and long-term 
debt—remains sparse across the broader university population 
[1]. 

B. Behavioural Finance: Materialism, Compulsive Buying, 
and Debt 

Behavioural finance demonstrates empirically that 
psychological biases and heuristic shortcuts heavily skew 

financial decisions. Among Generation Z, materialism and 
compulsive buying have emerged as prominent behavioural 
challenges. Studies from Indonesia and Oman indicate that 
while financial literacy can theoretically reduce materialistic 
tendencies, objective knowledge alone is insufficient to curb 
consumptiondriven behaviour without a strong future-oriented 
financial attitude and self-control [5], [9]. 

Financial literacy has, however, been found to exert a 
direct effect in mitigating compulsive buying and reducing debt 
accumulation [11]. Highly materialistic students tend to 
prioritise immediate consumption over long-term saving, 
rendering their financial knowledge functionally inert [12]. 
Furthermore, low self-control and high impulsivity act as 
catalysts for financial stress, creating a cycle wherein poor 
management leads to anxiety, which in turn triggers further 
irrational spending [13]. 

C. Digital Financial Ecosystems and Social Influence 

Generation Z’s financial socialisation occurs predominantly 
online. Behavioural economists describe the “pain of paying”—
the psychological friction inherent in physical cash transactions 
that naturally moderates spending—as severely diminished in 
frictionless digital payment environments [14], [16]. This 
facilitates higher frequencies of impulse purchases, particularly 
for discretionary categories such as fast fashion, food delivery, 
and digital entertainment [15]. 

The rise of the “finfluencer” economy has a dual 
impact on youth financial behaviour. Social media platforms 
can democratise complex financial concepts [17]; however, 
algorithmically curated lifestyle content fosters a pervasive Fear 
of Missing Out (FOMO), driving speculative investing and 
impulse-driven financial decisions [18], [19]. Research 
suggests that herd behaviour and FOMO are positively 
associated with higher portfolio risk among Generation Z [20], 
[21]. 

D. Financial Self-Efficacy and the Knowledge–Action Gap 

A critical emerging theme is the “knowledge–action gap”— the 
phenomenon wherein individuals possess theoretical financial 
knowledge but consistently fail to apply it in practice [24], [25]. 
Research integrating the Theory of Planned Behaviour (TPB) 
and Social Cognitive Theory (SCT) reveals that passive 
financial knowledge must be catalysed by self-efficacy to result 
in sustainable behaviour change [26]. 
The concept of “calibrated financial literacy” has also emerged 
as a predictor of financial success. Generation Z students 
frequently exhibit symptoms of the Dunning-Kruger effect, 
either overestimating their financial competence—leading to 
excessive risk-taking—or underestimating it—leading to 
financial paralysis [28]. Accurate calibration, supported by 
experiential learning, has been identified as a strong predictor 
of positive financial outcomes and entrepreneurial readiness 
[28]. 
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III. RESEARCH GAP AND CONTRIBUTION 

Despite extensive literature on financial literacy, empirical and 
theoretical gaps persist, particularly at the intersection of digital 
usability and psychological behaviour. Most existing research 
treats financial literacy, behavioural biases, and digital 
technology usage as isolated phenomena. Few empirical studies 
explore how frictionless digital platforms act as catalysts that 
exacerbate behavioural biases, thereby attenuating the practical 
utility of theoretical financial knowledge. 

Furthermore, traditional standardised indices excel at 
measuring declarative knowledge but often fail to capture 
administrative-instrumental behaviours—such as the execution 
of a monthly budget or psychological responses to unexpected 
financial windfalls in digital-first environments. There is also a 
distinct lack of micro-level quantitative analyses focusing on 
the immediate triggers of acute financial stress among 
university students who are heavily dependent on digital wallets 
but lack regular, stable income. 

This research bridges these gaps by linking cognitive 
financial awareness with specific, measurable behavioural 
patterns within a digitally native, urban student sample. The 
primary novel contribution is the introduction of the DB-KAR 
Model, a conceptual framework that maps the cognitive and 
behavioural pathways through which digital exposure can 
override traditional financial literacy. 

IV. METHODOLOGY 

This study employs a quantitative, descriptive research design 
to investigate the financial literacy and behavioural patterns of 
Generation Z university students. 

A. Population and Sampling 

The target population comprised Generation Z university 
students aged 17–25 years enrolled in various undergraduate 
and postgraduate streams within an urban educational setting. 
Due to practical constraints regarding time and accessibility, a 
non-probability convenience sampling technique was utilised to 
gather primary data, yielding a final analytical dataset of n = 64 
valid respondents. Minor variations (n = 63 or n = 65) occur on 
specific sub-variables due to isolated missing data points. 

While convenience sampling inherently limits the 
broad generalisability of the findings, the sample size is 
adequate for exploratory descriptive analysis, bivariate 
correlation, and basic linear regression modelling. The findings 
should therefore be interpreted as indicative and context-
specific rather than representative of the broader Generation Z 
population. 

B. Instrument Design and Variable Definitions 

Primary data were collected via a structured, selfadministered 
digital questionnaire. The instrument was designed to measure 
distinct constructs across five dimensions. Core variables are 
operationalised as follows: 

• Financial Stress (Y ): Binary dependent variable indicating 
whether the respondent experienced acute financial stress 
or anxiety attributable to overspending or poor financial 
planning (1= Yes, 0= No). 

• Impulse Spending (X1): Binary variable measuring 
susceptibility to unplanned, emotion-driven purchases 
facilitated by digital payment platforms (1= Yes, 0= No). 

• Saving Habit (X2): Ordinal variable reflecting the 
consistency with which the respondent saves from income 
or allowance (0= No, 1= Sometimes, 2= Yes). 

• Investment Participation (X3): Binary variable indicating 
active engagement in wealth-creation instruments (1= Yes, 
0= No). 

• Financial Confidence (X4): Ordinal self-efficacy metric (1 
= Not Confident to 4 = Very Confident) reflecting the 
respondent’s subjective belief in their financial 
management ability. 

C. Analytical Approach 

The analysis proceeded in three phases. First, descriptive 
statistics—frequencies, percentages, and central tendencies— 
were computed to profile the financial landscape of the sample. 
Second, bivariate correlations were estimated to explore the 
statistical associations among behavioural traits and financial 
outcomes. Third, an Ordinary Least Squares (OLS) regression 
model was constructed to evaluate the indicative predictive 
relationship between identified behavioural variables and the 
likelihood of financial stress: 

 Y = β0+ β1X1+ β2X2+ ε (1) 

where β0 is the intercept, β1 and β2 are the unstandardised 
regression coefficients for impulse spending and saving habit 
respectively, and ε is the stochastic error term. 

D. Data Transparency and Limitations 

All data are self-reported via questionnaire; no 
external validated dataset was employed. The exploratory 
statistical analyses rely on cross-tabulation-based estimates 
rather than raw micro-data regression with individual 
observations. Results should not be broadly generalised beyond 
the specific urban, convenience sample studied. Social 
desirability bias is a recognised limitation of self-reported 
financial behaviour data, and respondents may have 
inaccurately reported their saving habits or underestimated the 
extent of their impulse spending. The cross-sectional design 
precludes the establishment of longitudinal or causal inference. 

E. Ethical Statement 

Survey participation was entirely voluntary. All responses were 
anonymous, and no personally identifiable information was 
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collected or stored. Participants were informed of the academic 
purpose of the study prior to consent. 

V. DATA ANALYSIS AND RESULTS 

The empirical findings are derived exclusively from the 
responses of the 64 Generation Z participants. The data reveal 
a stark contrast between students’ familiarity with digital 
transactional tools and their applied financial discipline. 

A. Descriptive Statistics: Behavioural Profile 

Table I summarises the core financial behaviour metrics of 
the sample. The descriptive data reveal severe, systemic 
weaknesses in foundational financial management. A majority 
of 65.6% of respondents report not saving a portion of their 
income regularly. Among those who do save, over 90% set 
aside a quarter or less of their available funds—a marginal level 
of capital accumulation. This pattern is consistent with the 60.3% 
of respondents who do not engage with any wealthcreation 
product. 

1) TABLE I 
FINANCIAL BEHAVIOUR PROFILE OF GENERATION Z 
STUDENTS (n = 64) 

Behavioural Metric Category % 

Regular Saving Habit No 
Sometimes 

65.6 
12.5 

 Yes 21.9 

Percentage of Income 
Saved 

< 10% 10%–
25% 

41.3 
49.5 

 > 25% 9.2 

Investment Participation No 60.3 

 Yes 39.7 

Financial Confidence Very Confident 
Somewhat Confident 

12.3 
35.4 

 Neutral 43.1 

 Not Confident 10.8 

Financial Stress 
Experienced 

Yes 65.6 

 No 34.4 

Financial confidence is notably tepid: approximately 54% of 
respondents feel either “neutral” or “not confident” regarding 
their money management skills, suggesting chronically low 
financial self-efficacy. Respondents identified Difficulty Saving 
(49.2%) and Impulse Spending (47.7%) as their primary 
operational challenges, alongside Irregular Income (32.3%) 
and an acknowledged Lack of Financial Education (27.7%). 

When presented with a hypothetical windfall of 
Rs.10,000, 58.5% of students indicated they would “save some 
and spend some”; 24.6% stated they would invest the full 
amount; 12.3% would spend it immediately; and 4.6% would 
save it in full. This distribution is suggestive of a gap between 
financial intention and actual behaviour, as evidenced by the 
65.6% non-saving rate in practice. 

B. Exploratory Correlation Analysis 

To explore the psychological and behavioural mechanisms 
associated with the high rate of self-reported financial stress, 
indicative correlation coefficients were estimated from 
crosstabulated distributional frequencies. These estimates are 
exploratory in nature and are presented in Table II. 

2) TABLE II 
EXPLORATORY CORRELATION MATRIX OF KEY 
BEHAVIOURAL VARIABLES 

Variable (1) (2) (3) (4) 

(1) Financial Stress 1.00    

(2) Impulse 
Spending 

0.54∗∗ 1.00   

(3) Saving Habit −0.42∗ −0.38∗ 1.00  

(4) Financial 
Confidence 

−0.31∗ −0.22 0.48∗∗ 1.00 

∗p < 0.05; ∗∗p < 0.01. Estimates are exploratory. 

The analysis indicates a moderate-to-strong positive association 
between impulse spending and financial stress (r ≈0.54), 
suggesting that students who frequently engage in unplanned 
purchases tend to report higher financial anxiety. Conversely, a 
regular saving habit shows a negative association with financial 
stress (r ≈−0.42) and a positive association with financial 
confidence (r ≈ 0.48). This pattern is consistent with the notion 
that the habitual act of saving—regardless of the absolute 
monetary amount—may build psychological resilience and 
self-efficacy. These findings are indicative and require 
validation with larger, randomly sampled datasets. 

C. Exploratory Regression Analysis 

To provide an indicative estimate of the relationship between 
behavioural variables and financial well-being, an OLS 
regression model (Equation 1) was estimated with Financial 
Stress as the dependent variable. Results are presented in Table 
III. 

The model accounts for approximately 38% of the variance 
in reported financial stress (R2 ≈0.38). The indicative 
coefficients suggest that habitual impulse spending is positively 
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associated with financial stress (βˆ = 0.35, p = 0.002), as is the 
absence of a structured saving habit (βˆ = 0.28, 

TABLE III 
EXPLORATORY OLS REGRESSION: BEHAVIOURAL 

PREDICTORS OF FINANCIAL STRESS 
 

 

Intercept 0.48 0.12 4.00 0.001  

Impulse Spending 0.35 0.09 3.88 0.002 

 

 
Estimates are exploratory due to limited sample and self-

reported data; coefficients are not causal. 

p = 0.010). Both predictors are statistically significant at 
conventional thresholds. However, given the exploratory nature 
of the analysis, the cross-sectional design, and the limitations of 
self-reported data, these coefficients should be interpreted as 
suggestive associations rather than causal effects. Replication 
with larger, stratified samples is necessary before stronger 
claims can be made. 

D. Educational Receptivity 

Despite high stress levels, the data reveal latent demand for 
institutional financial guidance. When asked about interest in 
attending structured academic workshops or online courses on 
budgeting, saving, and investing, 41.5% of respondents 
expressed a definitive “Yes,” 53.8% indicated “Maybe,” and 
only 4.6% declined entirely. This near-universal openness 
suggests that Generation Z students are cognisant of their 
financial shortcomings and receptive to structured educational 
intervention. 

VI. DISCUSSION 

The empirical results paint a complex picture of Generation Z’s 
financial landscape, characterised by internal contradictions 
between digital proficiency and financial indiscipline. 

The Digital–Behavioural Contradiction. The most 
prominent finding is the coexistence of high digital fluency with 
widespread financial indiscipline. Generation Z students 
adeptly use complex digital wallets and e-commerce platforms, 
yet 47.7% identify impulse spending as their primary financial 
challenge and 65.6% report acute financial stress. This aligns 
with behavioural economics research on the “pain of paying” 
[14], [16]. Physical cash transactions introduce psychological 
friction that prompts consumers to pause and evaluate 
purchases. Frictionless digital payment architectures abstract 

this process, converting tangible monetary loss into a seamless 
screen interaction. The data are consistent with the 
interpretation that hyper-efficient digital environments do not 
inherently enhance financial well-being—they may instead 
exploit underdeveloped self-control mechanisms in young 
adults [15]. 

The Knowledge–Behaviour Gap. The study provides 
exploratory quantitative support for the academic “knowledge– 
action gap” [24], [25]. When presented with the windfall 
scenario, 58.5% of students expressed an intention to manage 
funds responsibly; yet their day-to-day behaviours show 65.6% 
not saving regularly and 60.3% not investing at all. This 
discrepancy indicates that declarative financial knowledge— 
knowing what should be done—is often divorced from the 
behavioural discipline required to execute it consistently over 
time. 

Literature on financial attitudes [29] suggests that 
theoretical literacy alone is insufficient without a strong 
financial attitude and psychological self-efficacy. The positive 
association between saving habit and financial confidence (r 
≈0.48) in our dataset supports this view: confidence and 
capability appear to operate cyclically, each reinforcing the 
other. 
Materialism and Social Influence. While not isolated as a 
distinct metric in the questionnaire, the high rate of impulse 
spending implies the presence of FOMO-driven consumption, 
consistent with evidence that algorithmic marketing and 
finfluencer content actively promotes hedonistic spending over 
foundational wealth-building among Generation Z [18], [21], 
[30]. 

Latent Demand for Structured Education. The 
nearuniversal willingness to engage with formal financial 
workshops (95.3% responding “Yes” or “Maybe”) reveals an 
actionable insight: Generation Z students are not indifferent to 
financial education—they are distrustful of the commercially 
driven financial content they currently consume on social media 
and are actively seeking reliable, institutional alternatives. 

VII. THE DB-KAR CONCEPTUAL FRAMEWORK 

To synthesise the empirical findings with broader theoretical 
insights, this paper proposes the Digital-Behavioural 
Knowledge-Action Resonance (DB-KAR) Model. The model 
posits that for Generation Z, measuring traditional, 
mathematical financial literacy is an incomplete metric for 
predicting financial well-being. Actual financial outcomes 
emerge from a complex interplay in which constant digital 
exposure continuously activates cognitive biases, and 
theoretical financial knowledge must be converted into action 
via the psychological mediator of self-efficacy. Fig. 1 illustrates 
the model structure and pathways. 
 

 ˆ β  t p 
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Fig. 1. The DB-KAR Model. Solid arrows indicate the adaptive 
(resilient) pathway; the dashed arrow indicates the maladaptive 

(high-stress) pathway. CFL moderates the intensity of CBF; FSE is 
the critical psychological bridge to positive outcomes. 

A. Model Components 

The DB-KAR framework consists of five interconnected 
theoretical nodes: 

(1) Digital Financial Exposure (DFE) is the primary 
independent variable. It represents the frequency and depth of a 
student’s interaction with frictionless digital wallets, one-click 
e-commerce platforms, and algorithmically targeted social 
media marketing. High DFE creates a continuous environment 
of hyper-accessible spending opportunity. 

(2) Cognitive and Behavioural Friction (CBF) is the 
primary mediating variable. DFE directly activates CBF, which 
encompasses FOMO, materialism, and impulse spending biases. 
Digital platforms intentionally remove the traditional 
transactional friction of paying, thereby amplifying the severity 
and frequency of these biases [14]. 

(3) Calibrated Financial Literacy (CFL) serves as the 
moderating variable. Unlike textbook financial literacy, CFL 
represents the alignment between what a student actually 
knows and what they believe they know (mitigating the 
Dunning-Kruger effect) [28]. High CFL acts as a cognitive 
shield, attempting to suppress consumption-driven impulses 
generated by CBF. 

(4) Financial Self-Efficacy (FSE) is the secondary 
mediating variable and the critical psychological bridge. Even 
with high CFL, positive financial action will not occur unless 
the student holds a confident belief in their own capacity to 
execute complex tasks such as monthly budgeting and longterm 
investing [26]. 

(5) Resilient Financial Outcomes (RFO) is the ultimate 
dependent variable, encompassing both tangible metrics 
(regular savings, diversified investment portfolios) and 
intangible metrics (reduced financial stress, psychological well-
being). 

B. Behavioural Pathways 

The DB-KAR model delineates two distinct behavioural 
pathways: 

Maladaptive Pathway: DFE → CBF → Low RFO (High 
Stress). A student heavily exposed to social media marketing 
and daily digital wallet use (DFE) has their FOMO and impulse 
spending tendencies continuously triggered (CBF). In the 
absence of sufficient self-efficacy and calibrated knowledge, 
they consistently succumb to digital purchases, depleting 
capital and generating acute financial stress. This pathway maps 
directly to the 65.6% of respondents in the sample currently 
reporting financial stress. 

Adaptive Pathway: DFE → CFL → FSE → High RFO 
(Financial Resilience). A student exposed to the same digital 
triggers possesses Calibrated Financial Literacy, enabling 
intellectual recognition of the platform’s psychological design. 
This applied knowledge bolsters Financial Self-Efficacy, 
empowering the student to resist the impulse purchase, retain 
capital, and channel it into saving or investment vehicles— 
yielding Resilient Financial Outcomes. 

C. Core Contribution 

The fundamental novelty of the DB-KAR model lies in its 
explicit recognition that in the 21st-century economy, digital 
exposure is the primary catalyst of financial behaviour, 
effectively relegating financial literacy to the role of moderator 
rather than primary driver. This theoretical reframing implies 
that educational interventions must shift focus: beyond teaching 
the mathematics of compound interest, educators must prioritise 
building psychological resistance to digital consumption 
triggers and strengthening financial self-efficacy. 

VIII. IMPLICATIONS 

A. Academic Implications 

This research suggests a paradigm shift in how financial literacy 
studies are designed. Future scholarship should pivot away from 
assessing declarative knowledge alone toward evaluating 
administrative-behavioural competence, psychological 
resilience, and digital interface navigation. Researchers should 
increasingly incorporate digital ecology—specifically, how 
User Experience (UX) and User Interface (UI) design in 
banking applications affect cognitive load and impulse 
control—into behavioural finance theory [22]. The exploratory 
validation of the knowledge–action gap also calls for deeper 
integration of Social Cognitive Theory into classical economic 
models. 
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B. Practical Implications 

Curriculum Design. Universities can no longer rely solely on 
optional, theory-heavy finance seminars. Comprehensive 
financial education should incorporate experiential, 
behaviourally grounded modules that directly address the 
psychology of money—teaching students how to identify social 
media FOMO, understand algorithmic marketing mechanics, 
and develop cognitive decoupling strategies before making 
digital purchases. Simulated equity trading and mandatory 
budget tracking assignments can bridge the gap between 
theoretical knowledge and active financial self-efficacy. 

Fintech and Digital Wallet Design. Financial 
technology companies have an ethical obligation to promote 
user financial well-being. Developers should consider 
intentionally reintroducing positive friction into spending 
processes—for example, customisable cooling-off periods for 
non-essential purchases, or real-time behavioural nudges (e.g., 
“This purchase represents 15% of your monthly allowance”). 
Such design choices may substantially mitigate impulse 
spending [14], [15]. 

Regulatory Policy. Policymakers should consider 
establishing clear guidelines requiring online financial 
influencers to disclose commercial compensation and explicitly 
communicate the risks of speculative investing—protecting a 
demographic that currently lacks the calibrated financial 
literacy to distinguish fiduciary advice from predatory digital 
marketing [17], [23]. 

IX. LIMITATIONS AND FUTURE WORK 

This study is subject to several limitations that constrain the 
scope of its conclusions. First, the sample (n =64) was drawn 
via non-probability convenience sampling from a single urban 
academic setting; findings may not generalise to rural, 
socioeconomically diverse, or international populations. 
Second, reliance on self-reported data introduces social 
desirability bias: respondents may have optimistically reported 
their saving habits or underestimated the extent of their impulse 
spending. Third, the cross-sectional design prevents the 
establishment of longitudinal or causal relationships between 
variables. 
Future research should employ large-scale, stratified random 
sampling across diverse demographics and geographic regions 
to validate and refine the DB-KAR framework. Longitudinal 
studies tracking student cohorts from freshman year through 
post-graduation would provide dynamic insight into how 
financial behaviours and stresses evolve as income sources 
transition from allowances to full-time wages. Randomised 
controlled trials testing the efficacy of positive-friction UX 
interventions in digital wallets on real-world spending 
behaviour are also recommended to advance applied 
behavioural finance. 

X. CONCLUSION 

Generation Z is navigating a financial ecosystem of 
unprecedented complexity, characterised by frictionless digital 
payment platforms, optimised algorithmic consumerism, and 
volatile macroeconomic conditions. This exploratory study 
provides evidence that despite unparalleled digital fluency, 
Generation Z university students exhibit significant 
vulnerabilities in financial discipline: approximately two-thirds 
do not save regularly, three-fifths do not participate in 
investment activity, and nearly half identify impulse spending 
as a primary financial challenge. Exploratory regression 
analysis suggests that these behavioural shortcomings are 
positively associated with the acute financial stress reported by 
65.6% of the sample. 

The proposed DB-KAR Model offers a conceptual 
explanation for why mathematics-based financial literacy 
paradigms may be insufficient for this generation. When the 
psychological pain of paying has been digitally engineered 
away, theoretical knowledge alone can be easily overridden by 
cognitive biases and instant-gratification mechanisms. Bridging 
the knowledge–action gap requires a coordinated paradigm shift: 
financial education must evolve toward fostering deep 
psychological self-efficacy and behavioural resilience; fintech 
design must ethically reintroduce positive friction; and digital 
platforms must be subject to greater regulatory scrutiny. 

These findings are exploratory and limited in scope, 
and replication with larger, more representative samples is 
necessary before broader policy conclusions can be drawn. 
Nevertheless, this study offers a data-grounded contribution to 
the growing literature on Generation Z financial behaviour and 
a novel framework for structuring future research and 
educational interventions. 
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