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INTRODUCTION  

Inclusive education is an approach to schooling in which students with many different kinds of 

disabilities and learning needs are educated in classes with non-disabled and typically developing 

students. In an inclusive arrangement, students who need additional supports and services spend most 

of their time with their non-disabled peers rather than in separate classrooms or schools. This article 

begins with a brief consideration of the ways inclusive education has been defined and an exploration 

of inclusion’s roots in broader movements for civil rights in democratic societies. This is followed by a 

discussion of the challenges of managing an inclusive classroom, along with several strategies that can 

help teachers address these challenges through the creation of a “culture of inclusion.” 

 

ABSTRACT 

The needs, prevailing view is that, they should be educated together with their peers in regular 

education settings. The consequence is that regular and special education as separate systems 

disappear and are replaced by a single system that includes a wide range of pupils. In such way an 

‘inclusive’ system for all pupils including the children with special needs where all study together. 

Though India has witnessed phenomenal expansion of the educational opportunities at the threshold 

of 21st century, the differently abled children have not benefited substantially for their growth and 

achievement. Inclusive education (IE) is a new approach towards educating the children with 

disability and learning difficulties with that of normal ones within the same roof.  

 

A FLEXIBLE APPROACH TO PROVIDING SUPPORT 

In an effectively inclusive environment, teachers and staff are open to finding creative ways of helping 

a child function in the class. The goal is to provide all children with what they need in order to 

accomplish their best learning and to become members of the classroom community. As mentioned 

above, a school day is made up of a series of social rituals, in the sense that students and teachers 

engage in routinized interactions that are repeated every day. In preschool and early elementary 

grades, these rituals can include “dropoff”  “circle time,” “choice time,” “snack,” “rest time,” and 
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“outdoor time.” In order to participate in these rituals, some students require individualized forms of 

support. For example, some young children need additional sensory input in order to sit quietly or pay 

attention. During circle time in an inclusive class, one might observe children sitting in several 

different kinds of seats, depending on what has been found (often through trial and error) to work best 

for each particular child. 

 

MEANING OF INCLUSIVE EDUCATION 

Inclusive education has been defined at various ways that ad- dresses the learning needs of the 

differently able children. There is confusion about the definition of inclusive education and it seems 

to be difficult to differentiate inclusive education from the integrated education. Thus, before 

discussing the importance of inclusive education it is necessary to define the term properly. The 

purpose of inclusive education is not confined to bring the children with special needs within the 

same roof, but to provide them respect and confidence to participate and contribute in the learning 

process equally with their peers. 

LEVEL OF INCLUSIVE EDUCATION 

 

Inclusive Education is accepted as an integral part of general education. Training regular 

classroom teacher in the area of integrated education, curriculum modification, parental 

education, awareness to parents and developing positive attitude towards the disability are the 

key point of successful inclusive education. To open up the regular school system to disabled 

children is not an easy task. The  policy on inclusion and mainstreaming can easily get failure 

if not implemented carefully. There is an urgent need for interventions for equipping general 

teachers with special skills, making general curricula, teaching methods. Evaluation 

procedures, learning material disability-sensitive and ad- dressing the attitudes /needs of 

other children in the school to ensure such interventions benefit to all children. They have a 

right to be involved in all decision-making concerning their child. They should be seen as 

partners in the education process. Where there is such co-operation, parents have been found 

to be very important resources for the teachers and the schools. Children with disabilities 

need child-centred curriculum, which takes into account the individual needs of children. The 

curriculum needs to set specific, observable, measurable and achievable learning outcomes. 

A flexible, locally relevant curriculum, teaching and learning strategies are intrinsically 

important for children with special needs to participate in the educational process. They 
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require a learning environment in which they can actively participate in learning in small 

groups’ learning settings. 

 

INCLUSIVE EDUCATION POLICY 

 

However, inclusion in the education system is not the same as inclusion in the mainstream. It is 

however arguable that special education is in fact regarded as superior in India due to its 

preferred status (Mukhopadhyay and Mani, 2002) and that it is inclusion in the mainstream that 

is currently seen as the resource – constrained inferior alternative. However the limited 

coverage of mainly urban-based, impairment specific special schools in India may result in the 

exclusion of children with disabilities who do not fit the categories of their institutions or who 

live in rural areas. Inclusive education may be the only way of facilitating educational access 

for these children. 

 

INCLUSIVE EDUCATION IN SARVA SHIKSHA ABHIYAN 

 

Sarva Shiksha Abhiyan (SSA) was launched to achieve the goal of Universalisation of Elementary 

Education. This adopts a zero rejection policy and uses an approach of converging various schemes 

and programmes. The key objective of SSA is Univer salisation of Elementary Education (UEE). 

Three important aspect of UEE are access, enrolment and retention of all children in 6-14 years of 

age. A zero rejection policy has been adopted under SSA, which ensures that every Child with 

Special Needs (CWSN), irrespective of the kind, category and degree of disability, is provided 

meaningful and quality education. It covers the following components under education for children 

with special needs. 

 

 

SPECIAL EDUCATION AND INCLUSIVE EDUCATION 

REFERENCES 

The term “Special Need Education” (SNE) has come into use as a replacement for the term “Special 

Education”, as the older one was mainly understood to refer the education of all those children and 

youth whose needs arise from disabilities or learning difficulties. The Statement affirms:“those with 

special educational needs must have access to regular schools which should accommodate them 

within child centred pedagogy capable of meeting the needs”. Moreover, the concept of “Special 
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Need Education” extends beyond those who may be included in handicapped categories to cover 

those who are failing in school for a wide variety of other reasons that are known to be likely to 

impede a child’s optimal progress. Whether or not this more broadly defined group of children are in 

need of additional support depends on the extent to which school needs to support their curriculum, 

teaching and/ or to provide additional human or material resources so as to stimulate efficient and 

effective learning for these pupils. (International Standard Classification of Education ISCED,1997). 

But marginalization and exclusion of these pupils result in the growth of inferiority complexes 

among them and their parents/guardians.  

 

INCLUSIVE EDUCATION AND TEACHERS 

 

The way in which teachers realize inclusion in the classroom largely depends on their attitude 

towards pupils with special needs and on the resources available to them. Teaching pupils with 

special needs in the regular classroom is no doubt deviates from the ‘regular programme. 

Teachers are confronted with the question of how to instruct these pupils. Special need pupils 

may require more instruction time or other learning methods and professional knowledge. To 

realize the inclusion of these pupils in regular education, teachers must try to enhance the 

amount of resources and differentiate between pupils with respect to the amount and type of 

resources available to them. The idea is that as successful inclusion of special needs pupils not 

only depends on appropriate organization, legislation and regulations, but also on the 

availability of resources in the regular classroom and on the way teachers differentiates there 

sources between pupils. Teacher’s attitudes, available instructions time, the knowledge and 

skills of teachers and the teaching methods and materials on hand seem to be important 

prerequisites for special needs teaching in regular setting. The teacher education diplomas and 

degrees offer inclusive education as a subject in order to prepare teachers to identify and 

diagnose disability. But the need of the hour is to give them a holistic perspective with respect 

to dealing with diversity and challenge with a positive attitude. 

 

“NORMALIZING” THE REALITY OF HUMAN DIFFERENCES 

Inclusive educational practices do not deny or disavow the existence of differences, 

including ability differences. Rather, a key element of effective inclusion is that it makes 

differentiated needs and supports seem less strange or disturbing, by teaching children to 

regard them as a routine fact of life. Thus, inclusive education is not only about improving 
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access and opportunity for those whose impairments might otherwise limit them. It is also 

about making impairments less central to the way a child is viewed by others, as well as to the 

way she sees herself. 

 

TEACHER EDUCATION PROGRAMMES 

 

There is no need of reinforcing the fact that teacher education remains a very weak link with 

respect to equipping teachers to be prepared for an inclusive classroom environment. The 

teacher education diplomas and degrees offer “Education of children with special needs” as an 

optional subject, in order    to prepare teachers to identify and diagnose disability. Many 

government programmes have included a teacher training component in an attempt to instigate 

institutional change. However, a ‘special needs’ focus and a lack of training for management, 

combined with didactic training methodology do little to alter the classroom. The poor quality 

educational provision in many schools is reflected in the fact that many govt. job reservations 

for adults with disabilities remain un- filled. It is more likely to be directly related to the fact 

that very few children with disabilities get to, or stay in, school that there is a lack qualified, let 

alone confident candidates. 

 

CONCLUSION 

Inclusive education has many strong proponents but has also drawn criticism. A number of different 

concerns have been raised, both by educators and by parents only. The Government of India is trying 

to improve its education system focussing on the inclusive approach. Disabled children have equal 

right to get education as per their needs and capability. Every stakeholder of the society has to 

understand their role and responsibilities to work with cooperation and coherence to ensure that not a 

single child is left without school education. Differently able children should be treated equally as the 

normal children and instead of looking them in sympathy their talents and abilities should be 

recognised for their self-respect and welfare of the society. It is important to remember that Inclusive 

education is at a very early stage of conceptualization and implementation in India. The fact that it is 

being discussed, debated and in some places implemented although falteringly, demonstrates a 

willingness to engage with elements with elements of a new concept that has the potential to be 

developed in the future in a positive manner. 
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